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OVERVIEW OF PROGRAM ASSESSMENT AT ECC 
 

<><><><><><><><><><><><><><><><><><><><><><><><><><><><> 
 

Program assessment is the process of measuring and evaluating the overall performance of 
programs and the Divisions that offer them at the College, as they individually and collectively 
accomplish the College's mission. It is concerned with “self-definition” and “self-examination” 
as steps toward “self-improvement.” “Self-definition” involves the establishment of goals and 
objectives by the faculty and administrators of respective Departments or Divisions at the 
College. “Self-examination” involves the development of specific methodology, consistent with 
their unique needs and circumstances, by the faculty to assess their own programs. “Self-
improvement” involves the modifications made to improve the existing programs based on the 
feedback obtained from the program assessment. 
 

The primary goal of program assessment is to foster the continuous development and 
improvement in quality educational programs offered at Essex County College.  In the 
assessment process, all those involved in learning – faculty, students, and administrators – define 
what goals they are trying to achieve, examine how they are trying to achieve these goals, 
determine if their efforts to achieve these goals have been effective, and implement changes 
deemed necessary as a result of this process. Ongoing program assessment identifies what the 
program does well, determines the areas that need improvement, and develops plans to address 
the needed improvements. 
 

Assessment refers to the process of collecting information that will enable the College to identify 
strengths and specific areas of concern, as well as to make decisions about programs and 
services. It is recognized that there is no singular ideal approach to assessment since there are 
many good assessment practices. However, the approaches adopted must be specific and 
appropriate for each program. Assessment is not merely testing and evaluating students. It 
involves, rather, the systematic gathering and analysis of data to form a general picture of a 
program in order to plan instruction and other services and to promote student learning and 
development. 
 

The assessment strategies must also be broad and cover all aspects of a program's functioning, 
such as an appraisal of student performance, instructional activities, community ties, and a 
follow-up of graduates. Although educators use many types of assessment to collect data and to 
make informed decisions, an emphasis will be placed on evaluating achievement of Student 
Learning Outcomes (SLOs), an embedded component of program assessment. Decisions should, 
however, be based on data and not simply on opinion since, in this way, conclusions can be 
substantiated and collaborated by unbiased external sources. 
 

Our philosophy of program assessment at Essex County College should be consistent with the 
Mission Statement of the College. It is through proactive program assessment that useful 
guidelines will be generated to institutionalize the fulfillment of our mission. It is also an 
ongoing procedure that should positively influence the learning process. The development and 
implementation of an active, viable assessment program is the professional right and 
responsibility of each faculty member and program director. Program assessment is the 
opportunity to incorporate, college-wide, a dynamic process of review and reflection of our 
programs at Essex County College so that they may remain fluid and address ever-changing 
needs. This can help us better serve the needs of our students and the wider community. 
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ASSESSMENT GUIDELINES 
 

~o~o~o~o~o~o~o~o~o~o~o~o~o~o~o~o~o~o~o~o~o~o~o~ 
 

1. Assessment should be consistent with the mission of the College, which is as follows: Essex 
County College, an open access community college dedicated to academic excellence, serves 
the dynamic needs of diverse constituencies through comprehensive educational programs 
and services.  Furthermore, continuous improvement should be the goal of all assessment 
activity. 

 

2. The purpose of assessment is to improve student learning and development by creating 
methods to: (a) articulate the goals of each program, (b) obtain regular feedback on the 
progress toward these goals, (c) use the feedback to implement necessary changes in the 
program so as to ensure these goals are being achieved, and (d) close the assessment loop by 
reviewing the success of the program changes. 

 

3. Assessment of student learning should be based on how well students meet the goals and 
associated measurable course performance objectives (MPOs) of the required courses in the 
curriculum of the program. The objectives should be well-defined and identify not just the 
quantity (results-oriented approach) but also the quality (process-oriented approach) of 
student learning.  Specific course goals and corresponding MPOs are included in all ECC 
course outlines. 

 

4.  The assessment model should reflect the diversity of programs at Essex County College and 
recognize the individual aspirations of students enrolled at this institution. 

 

5.  Criterion-referenced instruments should be used in the assessment process so that a 
comparison of results from other similar-demographic institutions may be conducted. Student 
performance on norm-referenced exams can be used to supplement the assessment of a 
program.  

 

6.  Assessment practices should be multi-dimensional and student cognitive development should 
be only one of several components.  Other components might include indirect assessment 
elements such as surveys of discipline-specific attitudes and/or program satisfaction and rate 
of acceptance into Baccalaureate degree programs or pass rates on certification exams. 

 

7. Program assessment should be conducted on a continuous basis to provide for constant 
evaluation of courses and activities within programs and determine their effectiveness.  

 

8. Assessment strategies used in program evaluation should be developed by the faculty of that 
program after careful selection or design of valid and reliable assessment instruments and 
procedures.  To best enable them to perform this task, faculty members should be trained in 
the techniques of validating instruments of assessment.  

 

9. The primary purpose of the assessment process is to provide feedback to the program as to its 
strengths and weaknesses. The results of the assessment process, therefore, are to be used for 
program improvement and related educational research and development.  

 

10. Program assessment should be followed by the implementation of a comprehensive action 
plan to address any identified areas of weakness in the program.  The results of the 
implemented action plan must subsequently be assessed according to an established timeline 
to determine the efficacy of the intervention. 
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CLARIFICATION OF GUIDELINES 
 

~o~o~o~o~o~o~o~o~o~o~o~o~o~o~o~o~o~o~o~o~o~o~o~ 
 

1.  ASSESSMENT SHOULD BE CONSISTENT WITH THE MISSION AND VALUES OF THE 
COLLEGE.   
 
The College is proud of and takes very seriously both the mission and value statements that 
were last revised in 20091

 

. The College’s mission statement underscores its commitment to 
access, diversity, and comprehensiveness: 

Essex County College, an open access community college dedicated to academic 
excellence, serves the dynamic needs of diverse constituencies through comprehensive 
educational programs and services.  
 
 

Its values statements, which derive from the mission, read as follows:  
 

 

Essex County College reaffirms the following principles, values, and beliefs: 
 

Teaching and Learning: We affirm teaching and learning as our primary purpose. The 
College seeks to instill in students general and specialized knowledge, an ability to think 
critically, a commitment to civic responsibility, and an appreciation of complex, ethical and 
scholarly traditions. We value academic freedom and support the open exchange of ideas and 
experiences. 
 

Excellence and Accountability: We believe in creating a learning environment that fosters 
high expectations for achievement. The College is committed to rigorous academic 
standards, faculty excellence, and responsive support services that enable students to reach 
their full potential. We provide excellent programs that utilize technology, demonstrate 
innovation, and undergo evaluation to ensure consistent and outstanding performance.  
 

Community: We support programs that enhance the economic and social development of 
Essex County. The College welcomes its role as a vital community resource and is dedicated 
to forging effective linkages with its many constituencies. We take pride in our outreach and 
continually strive to enhance lifelong learning opportunities for personal and professional 
growth.  
 

Diversity and Access: We embrace the rich diversity of our student population and our 
employees. We recognize the historical, intellectual and artistic contributions of all people, 
and promote an atmosphere in which distinct cultural viewpoints are accepted and 
encouraged. We believe all people should have access to affordable, quality higher education 
that will prepare them to succeed in an ever-changing world.  
 

Legacy: We honor our history and valued traditions. We also welcome progress and change. 
Building upon our past achievements, we eagerly embrace the future by pursuing innovations 
in teaching, administration and student services. 

 
                                                           
1 In March 2002, the ECC Board of Trustees approved this newly crafted Mission Statement and Statement of 
Values.  In 2009, the 2002 statement was expanded to include the phrase “dedication to academic excellence.” 
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In accordance with its mission, the College:  
 

•  Offers freshman- and sophomore-level courses culminating in Associate Degrees 
acceptable for transfer to baccalaureate programs.  

 

•  Provides occupational (career) and technical degree programs culminating in Associate 
Degrees or Certificates that prepare students for careers in industry, business and 
government.  

 

•  Participates with local business, industry and government in identifying employment 
needs and customizing or creating programs to train students to meet these needs.  

 

• Offers a program of remedial and developmental courses to enable students deficient in 
the basic skills of reading, writing, and arithmetic to acquire the necessary tools to engage 
in college-level study.  

 
It is through consistent, comprehensive, and proactive program assessment that the institution 
assures the fulfillment of its mission. Program assessment should include the evaluation of 
educational outcomes, teaching and learning environments, faculty, and program resources. 

 
<><><><><><><><><><><><><><><><><><><><><><><><><><> 

 
2. THE PURPOSE OF ASSESSMENT IS TO IMPROVE STUDENT LEARNING AND 

DEVELOPMENT BY CREATING METHODS TO: (A) ARTICULATE THE GOALS OF 
EACH PROGRAM, (B) GAIN FEEDBACK ON THE PROGRESS TOWARD THESE 
GOALS, (C) USE THE FEEDBACK TO IMPLEMENT NECESSARY CHANGES IN THE 
PROGRAM TO ENSURE THESE GOALS ARE BEING ACHIEVED, AND (D) RE-ASSESS 
TO ENSURE THE CHANGES MADE LED TO IMPROVEMENT (I.E., “CLOSE THE 
LOOP.”).  

 
The fundamental purpose of assessment is to examine and enhance a program's effectiveness. 
The process of program assessment calls for programs to:  

 

• Identify the knowledge and skills that students should learn and be able to apply after 
completing their course of study, i.e., the Student Learning Outcomes (SLOs).  Ascertain 
the personal attributes that students should acquire and/or develop in the course of their 
studies.  Collectively, these are called the Program Goals. 

 

      • Consider and decide upon various methods for measuring student academic achievement 
and personal development. 

 

• Select or develop assessment instruments for measuring student academic achievement 
and personal development. 
 

• Collect and analyze the assessment data required to evaluate the effectiveness of teaching 
and learning. 

  

      • Develop a system for communicating assessment results and for utilizing the findings to 
improve teaching and learning, both now and in the future.  
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3. ASSESSMENT OF STUDENT LEARNING SHOULD BE BASED ON HOW WELL 
STUDENTS MEET THE GOALS AND MEASURABLE PERFORMANCE OBJECTIVES 
(MPOS) OF THE REQUIRED COURSES IN THE CURRICULUM OF THE PROGRAM.  
THE MPOS SHOULD BE WELL-DEFINED, AND IDENTIFY NOT JUST THE 
QUANTITY (RESULTS-ORIENTED APPROACH) BUT ALSO THE QUALITY 
(PROCESS-ORIENTED APPROACH) OF STUDENT LEARNING.  ALL COURSE GOALS 
AND CORRESPONDING MPOS SHOULD BE INDICATED ON EACH COURSE 
OUTLINE. 

 
“There are more things in heaven and earth than are dreamt of in your philosophy.” Hamlet  

 
Program assessment by and large has traditionally relied on tests and measurements as a 
means of gauging the effectiveness of the teaching and learning that takes place within a 
given program. This method contends that assessment of student learning should be based on 
how well students meet the goals and measurable performance objectives (MPOs) of the 
courses in the curriculum, that these course goals and MPOs be well-defined, and that these 
goals and MPOs should specify exactly what student behaviors are sufficient to satisfy them. 

 
If the purpose of assessment is to promote educational reform, an assessment program must 
include a qualitative approach as well as a quantitative one. A quantitative method satisfies 
the demands of those who feel the need for immediate and numerical results.  However, the 
quantitative aspects of assessment are not always the only or the best way to ascertain the 
presence of quality, in a program. The qualitative approach ensures that the process of 
assessment would not satisfy itself with the immediate need for data pertaining to the 
outcomes achieved, but would also include questions and considerations relating to the 
process by which those outcomes are achieved.  Moreover, the climate for learning – the 
environment wherein the activity of learning takes place – has a deep and abiding effect on 
both programs and people. The climate for learning helps to shape the attitudes that students 
develop toward both method and content. Students should leave the institution with a sense 
of appreciation for the task of learning.  

 
Thus, it is recommended that particular guidelines including those listed below be 
incorporated into the assessment process, so that a broad-based, comprehensive approach 
would result. 
 
• Higher order applied problem-solving abilities 
 

•  Enthusiasm for continuous learning 
 

•  Interpersonal skills, including communication and collaboration 
 

•  A strong sense of responsibility for personal and community action 
 

•  Abilities to bridge cultural and linguistic barriers 
 

•  A well-developed sense of professionalism  
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4. THE ASSESSMENT MODEL SHOULD REFLECT THE DIVERSITY OF PROGRAMS AT 
ECC AND RECOGNIZE THE INDIVIDUAL ASPIRATIONS OF STUDENTS ENROLLED 
AT THIS INSTITUTION. 

 
Students coming to Essex County College have different goals. We have students seeking 
degrees, as well as students who come for personal enrichment or career advancement. We 
have students who come only to improve their English-speaking abilities, to learn or improve 
computer skills, or to seek customized short-term training in a variety of programs. Our 
student population is varied and with different needs. There is the under-prepared, first-time 
freshman just out of high school whose needs are different from the older citizen sampling 
course offerings or the student contemplating a mid-life career change. The College serves all 
these types of students and many more.  

 
Our assessment model must reflect the diversity of our students' needs and goals. At the same 
time, we must not lose sight of the fact that we are a College and not merely a heterogeneous 
assortment of unrelated programs and individuals. With few exceptions, every student is 
exposed to a wide range of approaches to undergraduate education, and it is quite common 
for declared majors to decide to change their major. To a very great extent, the education of 
each student is a collective enterprise of the whole faculty and staff at ECC. The methods 
chosen by those in one program to assess “their” students’ learning affect the interests of 
other programs – for, in reality, they are all “our” students. Achievement of student goals, 
whatever the goals may be, is a critical factor in evaluating our success and needs to be a 
component of every assessment of program effectiveness. 

 
 

<><><><><><><><><><><><><><><><><><><><><><><><><><> 
 
 
5. CRITERION-REFERENCED INSTRUMENTS SHOULD BE USED IN THE ASSESSMENT 

PROCESS.  STUDENT PERFORMANCE ON NORM-REFERENCED EXAMS CAN BE 
USED TO SUPPLEMENT THE ASSESSMENT OF A PROGRAM. 

 
The literature on assessment is filled with discussion of instrumentation. If the tester wants to 
determine whether students are learning what the instructor is trying to teach them, then 
“criterion-referenced” instruments are appropriate. If the tester wants to learn how a group of 
students perform in comparison with students across the country, then “norm-referenced” 
instruments are appropriate.  (NOTE

 

: Whenever possible and meaningful, it is recommended 
and highly encouraged that norm-referenced assessment results be compared with like-
populated institutions, i.e., benchmarked.)  In more precise terms, the following definitions 
may be found useful: 

Criterion-referenced measurement - measurement designed to assess an individual’s status with 
respect to a particular criterion or standard of performance, irrespective of the relationship of his 
performance to that of others. (from Popham, 1978) 

 

Norm-referenced measurement - measurement designed to assess an individual’s standing with 
respect to other individuals on the same measuring device. (from Popham, 1978) 
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Familiar examples of criterion-referenced tests are typing tests and driving tests. Teacher-
made tests are typically criterion-referenced.  A teacher who shows a student how to dissect a 
laboratory animal and who then presents the student with a fresh specimen accompanied by 
the instruction to dissect is using a criterion-referenced instrument to evaluate the student’s 
possession of that skill.  The teacher, of course, defines the criterion or standard of 
satisfactory performance. 

 
Since Essex County College is interested in determining whether its students benefit from the 
educational activities and resources made available to them and is attempting to define what 
its students have learned, criterion-referenced instruments are recommended when 
appropriate. 
 
Many students at Essex County College are required to pass licensing examinations in order 
to practice certain professions and occupations.  Licensing examinations may be criteria-
referenced or norm-referenced exams.  Pass rates on licensing examinations do not 
necessarily reflect the quality of a program and may reflect factors such as the individual 
student’s intensity of preparation or a professional group’s limitation on the number of new 
practitioners.  Nevertheless, results of licensing examinations do offer beneficial information 
to a program and should be considered part of the program’s overall assessment.  It should 
not be considered a sole criterion of program assessment but only one of many criteria. 

 
 

<><><><><><><><><><><><><><><><><><><><><><><><><><> 
 
 
6. ASSESSMENT PRACTICES SHOULD BE MULTI-DIMENSIONAL AND STUDENT 

COGNITIVE DEVELOPMENT SHOULD BE ONLY ONE OF SEVERAL COMPONENTS. 
 

A variety of measures is necessary to address both desired student learning outcomes, as well 
as a mix of qualitative and quantitative measures of performance. A comprehensive approach 
should be used, which should include knowledge of subject matter, the acquisition of specific 
skills related to the program, and human and professional values relevant to the subject 
matter, as well as student, alumni, and employer satisfaction levels.  

 
The Community College Roundtable identified 13 core indicators which, while not totally 
comprehensive of every aspect of community college life, appear to capture the critical 
functions that reflect the general community college mission. These core indicators, which 
should be considered in establishing assessment practices, are as follows: 1) student goal 
attainment, 2) persistence, 3) degree completion rate, 4) placement rate in the workforce, 5) 
employer assessment of students, 6) number and rate of transfers, 7) performance after 
transfer, 8) success in subsequent, related course work, 9) demonstration of critical literacy 
and computational skills, 10) demonstration of citizenship skills, 11) student assessment of 
programs and services, 12) responsiveness to community needs, and 13) participation rate in 
service area. 
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7. PROGRAM ASSESSMENT SHOULD BE CONDUCTED ON AN ORGANIZED AND 
CONTINUOUS BASIS TO PROVIDE FOR CONSTANT EVALUATION OF COURSES AND 
ACTIVITIES WITHIN PROGRAMS AND TO DETERMINE THEIR EFFECTIVENESS.  

 

Just as society and its demands vary, the day-to-day functioning of a program is an active 
process that constantly changes. In order to conduct an accurate evaluation of a program the 
assessment process for that program should be as frequent as possible and, ideally, should be 
on-going.  Whereas a comprehensive assessment of a program is done every 5 years, it is not 
to a program's advantage – nor to the advantage of the students served by the program – to 
wait 5 years before a decision on the effectiveness of the program is made. If some aspect of 
a program is looked at annually, then modifications can be made more frequently. From an 
administrative point of view, annual evaluations also make the 5-year comprehensive 
program assessment easier to complete.  

 
<><><><><><><><><><><><><><><><><><><><><><><><><><> 

 

8. ASSESSMENT STRATEGIES USED IN PROGRAM EVALUATION SHOULD BE 
DEVELOPED BY THE FACULTY IN THAT PROGRAM AFTER CAREFUL SELECTION 
OR DESIGN OF VALID AND RELIABLE ASSESSMENT INSTRUMENTS AND 
PROCEDURES.  TO BEST ENABLE THEM TO PERFORM THIS TASK, FACULTY 
MEMBERS SHOULD BE TRAINED IN THE TECHNIQUES OF VALIDATING 
ASSESSMENT INSTRUMENTS. 

 

It is the faculty in each program who know best what content, skills, and abilities they are 
trying to teach their students and, hence, it is they who can best determine what the criteria 
and standards of performance are. The selection of proper assessment instruments needs to be 
very specific and appropriate for each program and has to be carefully done. Test instruments 
are normally evaluated in terms of their reliability and validity. For a test to be “reliable,” it 
must be consistent in producing the same result each time it is used. For it to be “valid,” it 
must measure what it intends to measure. College faculty are generally educated as scholars 
of specific subject matter and not in pedagogy or determining the validity and reliability of 
testing instruments. Therefore, educating faculty in testing and assessment techniques will 
greatly improve the assessment process and may provide an important benefit to our students.  

 
<><><><><><><><><><><><><><><><><><><><><><><><><><> 

 

9. THE PRIMARY PURPOSE OF THE ASSESSMENT PROCESS IS TO PROVIDE 
FEEDBACK TO THE PROGRAM AS TO ITS STRENGTHS AND WEAKNESSES.  THE 
RESULTS OF THE ASSESSMENT PROCESS, THEREFORE, ARE TO BE USED FOR 
PROGRAM IMPROVEMENT AND RELATED EDUCATIONAL RESEARCH AND 
DEVELOPMENT. 

 

Program assessment does not evaluate individuals but rather the overall performance of an 
entire subsystem (i.e., a department or division). The purpose of program assessment is the 
improvement and strengthening of programs. Using the results for other purposes (such as 
faculty evaluation, comparisons among faculty, departments, or divisions, etc.) is a misuse of 
the assessment data and a strong violation of its intent.  
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A STEP-BY-STEP PROCEDURE FOR  
CONDUCTING MEANINGFUL, ONGOING PROGRAM ASSESSMENT 

 
~o~o~o~o~o~o~o~o~o~o~o~o~o~o~o~o~o~o~o~o~o~o~o~ 

 
 
1.  GATHER AND REVIEW PROGRAM-RELATED MATERIALS. 

 
These materials should include the following: 
 
• the Mission and Values Statements of the College 

 

• the ECC catalog and printed program materials (e.g., program brochures, curriculum 
guides, etc.) 

 

• a list of the current program goals 
 

• course outlines, which list specific course goals and measurable course performance 
objectives (MPOs), for all required program courses 
 

• discipline-specific, professional, and/or external accreditation standards 
 

• recent program assessment reports (PARs) for the program 
 

• recent student learning outcomes (SLO) assessment reports and follow-up action plans 
for any required program courses 
 

• program/student data provided by the Office of Planning, Research & Assessment 
(OPRA), which includes, but is not limited to, Fact Book statistics (e.g., number of 
students enrolled in the program, number of program graduates), completed surveys from 
program graduates, results of college-wide student surveys (e.g., Noel-Levitz, CCSSE), 
and recent pass/fail rates of required program courses.  NOTE

 

: As requested, OPRA will 
acquire/provide additional data necessary for program assessment. 

• aggregate course data from completed Student Evaluation of Faculty forms 
 
 

2.  ESTABLISH A COMPREHENSIVE, CONTINUOUS PROGRAM ASSESSMENT PLAN. 
 
Effective, meaningful program assessment cannot be accomplished in a month.  It should, 
instead, be continuous (i.e. ongoing).  Although program assessment reports are submitted 
every five years, the information that is included in the report document should ideally be 
acquired during the four years prior to the year of submission of the PAR.  This allows for 
time to create and implement a truly comprehensive program assessment plan, to collegially 
reflect on and discuss the findings of various gathered data, and to determine what should be 
done to improve the program based on the assessment findings. 
 
To begin planning for program assessment, it is important to note that there are four 
standards for program evaluation at ECC, which must all be addressed in the PAR.  These 
standards were originally developed by the Academic Standards and Assessment Advisory 
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Committee (ASAC), the predecessor to the current Standards and Assessment Advisory 
Council (SAAC).  SAAC endorses these four program evaluation standards, which are listed 
below. 
 
Standard 1

 

 The program has implemented a thorough assessment plan that accomplishes 
all of the following: program goals, which are mapped to required courses in 
the program, are established; benchmarks (targets) are identified for each goal; 
assessment methods and instruments are identified or developed to collect 
outcomes data; collected data is analyzed and recommendations are made; 
action plans to address areas of concern identified by the study are developed 
and implemented; and post-intervention assessment is conducted to determine 
whether educational outcomes were improved. 

Standard 2

 

 The program has the appropriate number of qualified faculty to accomplish its 
purposes and ensure its educational effectiveness. 

Standard 3
 

 The program has the resources necessary to accomplish its goals. 

Standard 4

 

 The program provides a teaching and learning environment conducive to 
student achievement. 

 
As was mentioned above, successful program assessment requires a thorough examination of 
all four of these program evaluation standards.  To accomplish this task, all program faculty 
must be involved, perhaps collectively as members of a Divisional or Departmental 
Assessment Committee, which coordinates ongoing assessment efforts.  Furthermore, 
comprehensive planning for this assessment study must begin in earnest at least 18 months 
prior to the PAR submission due date.  Together, program faculty must accomplish the 
following in a timely manner: 
 
• divide up the workload – assign specific faculty or departmental committees to work on 

each standard or parts of each standard 
 

• establish a timeline (see page 16 for interim due dates) that ensures the program 
assessment report (PAR) will be able to be submitted to Academic Affairs and OPRA by 
the scheduled due date; be sure to include interim due dates for determining the methods 
of assessment, creating assessment instruments, determining benchmarks as applicable, 
administering the assessment instrument/collecting relevant data, conducting data 
analysis, and writing up findings that must include strengths, areas of concern,  and 
recommendations for improvement 

 

• select an editor/program assessment leader who will be responsible for assembling and 
submitting the final program assessment report (PAR) to Academic Affairs and OPRA 
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3.  CONDUCT THE PROGRAM ASSESSMENT, WHICH INVOLVES THOROUGHLY 
EXAMINING THE PROGRAM FROM THE PERSPECTIVE OF EACH OF THE FOUR 
STANDARDS, AND WRITE THE PAR. 
 
A table of contents and page numbers on all pages should be included in the PAR to make 
review of the document efficient.  In addition, an author page should clearly indicate who 
contributed to the program assessment and/or the production of the PAR and the date of 
submission. 
 
An introduction to the program should be included in the PAR.  This introduction should 
include, but not be limited to, the criteria listed below. 
 
• brief description of the program – this may include its history or some historical context 

information 
 

• brief description of the national status of the discipline, including emerging issues and 
trends.  NOTE

 

: this information may come from a variety of sources including any of the 
following: OPRA, the Occupational Outlook Handbook, which may be found on the U.S. 
Bureau of Labor and Statistics’ website www.bls.gov; the examination of 2 or 3 similar 
programs in the area or those well known in the discipline; discussions with advisory 
board members, professionals in the field, or employers – whichever is most relevant 
given the type of degree program, i.e., A.A., A.S., A.A.S., or Certificate 

• mission statement or philosophy of the program – the program philosophy must be 
consistent with the mission of the College as well as support the educational priorities of 
ECC 
 

• governance structure of the program – explain how the program is coordinated and 
overseen (e.g., advisory board).  NOTE

 

: For A.A.S. programs – especially science and 
technology programs, it is important to describe how business and industry are involved 
in establishing and keeping the goals, objectives, learning outcomes, and curriculum of 
the program up-to-date 

• program admissions requirements (if applicable) 
 

• degree requirements and curriculum – fully describe the number of credit hours required 
for the degree and common prerequisites 
 

• associated institutes and centers (if applicable) – provide a descriptive list of clinical 
locations, fieldwork or co-op sites, etc. 
 

• previous program assessment reports – recommendations and highlights from the 
previous PAR should be summarized and follow-up program changes (e.g., revision of 
program philosophy, program goals, curriculum, resources) should be discussed fully 

 
 

Faculty/departmental committees who are assigned to Standard 1 (the program has 
implemented a thorough assessment plan that accomplishes all of the following: program 
goals, which are mapped to required courses in the program, are established; benchmarks 
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(targets) are identified for each goal; assessment methods and instruments are identified or 
developed to collect outcomes data; collected data is analyzed and recommendations are 
made; action plans to address areas of concern identified by the study are developed and 
implemented; and post-intervention assessment is conducted to determine whether 
educational outcomes were improved) should consider at a minimum all criteria listed below.  
NOTE

 

: An important resource for much of this information, including SLO course-level 
assessment study plans and findings, is the ECC SLO assessment website, 
http://sloat.mathography.org. 

• program goals – review the current program goals to determine whether they are 
  

o directly related to the course goals and MPOs of the required program courses – 
review the program curriculum mapping, which indicates which courses address 
and can provide evidence of student achievement of each of the program goals 

 

o succinctly worded 
 

o measurable (i.e., assessable) 
 

o reasonable in number (3 – 5 is ideal) 
 

• program goal benchmarks (targets) – for each program goal, establish benchmarks that 
indicate a target achievement level of the desired level of student success.  For example, 
at least 70% of students in the program must achieve program goal #1. 
 

• assessment methods – methods must be identified to determine to what extent students in 
the program are, in fact, achieving each of the program goals.  Methods may include any 
of those measures listed below.  Note

 
: Employing multiple methods is best. 

o direct measures of student learning – clear or compelling evidence of what 
students are learning/achieving 
 blueprinted exams/tests/quizzes 
 research projects, presentations, papers, essays, etc. that are scored with 

rubrics based on course MPOs 
 portfolios of student work or performances that are scored with rubrics 

based on course MPOs 
 score gains between pre- and post-tests or writing samples 
 internships, clinical experiences, student teaching, or other 

professional/content-related experiences that engage students in hands-on 
experiences in their respective fields of study that are rated or evaluated 
(perhaps by field/clinical supervisors) based on course MPOs 

 
o indirect measures of student learning – evidence that students are ‘probably’ 

learning, but exactly what or how much is less clear 
 course grades 
 grades on assignments that were not specifically blueprinted to course 

MPOs 
 comparison between admission and graduation rates 
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 program success rates and graduation rates 
 successful transfer rates to other colleges or employment or placement 

rates of graduating students into appropriate career positions 
 student self-rating surveys of their knowledge, skills, and reflections on 

what they learned in the program 
 course evaluation forms, surveys of current program majors, graduate 

student surveys, or program exit interviews/focus groups 
 honors, awards, scholarships and other forms of public recognition earned 

by students and alumni 
 

• assessment instruments – reliable, valid instruments must be identified or created.  These 
instruments may include any/all of those listed below. 
 

o test questions that are blueprinted to MPOs and/or standardized tests 
 

o rubrics based on course MPOs used to score research projects, presentations, 
papers, essays, student portfolios, etc. 

 

o surveys or student questionnaires that ask students about their attitudes, beliefs, 
plans for the future, etc. 

 

o surveys or student questionnaires that ask them to self-rank how confident they 
are in performing various skills, explaining specific knowledge, etc. 
 

• data collection and analysis – assessment instruments must be administered and data 
must be collected and analyzed.  Data collection/instrument administration and analysis 
can involve using scannable sheets and data analysis software (available in the ECC 
Faculty Assessment Center – FAC), online surveys, iclickers, online websites such as 
those provided by the publishers, hand tallying, or other means.  Data may be collected at 
the course level and/or at the program level.  Outcomes information, such as student 
performance on licensure/certification exams, job placement of graduates, student, 
alumni, and/or employer surveys, for students in A.A.S. programs should especially be 
included in the PAR. Course coordinators and/or program coordinators should play a 
large role in selecting assessment methods, overseeing the identification or creation and 
administration of assessment instruments, and in the data analysis.  Data analysis should 
be interpreted to produce program assessment study findings and recommendations. 
 

• closing the loop/action plan – a system for communicating assessment results and for 
utilizing the findings to improve teaching and learning must be developed and in place so 
that assessment study results are shared with all program faculty.  Action plans to address 
any identified student underperformance must be created by course coordinators and/or 
program coordinators with collegial input and subsequently implemented.  Reassessment 
should occur thereafter to determine the efficacy of the intervention (action plan).  NOTE

 

: 
Examples of recent improvements that were made at the course and/or program level 
based on the results of assessment should be highlighted in the PAR. 
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Faculty/departmental committees who are assigned to Standard 2 (the program has the 
appropriate number of qualified faculty to accomplish its purposes and ensure its educational 
effectiveness) should consider at a minimum all criteria listed below. 
 
• academic and professional qualifications of faculty – document the credentials of all full- 

and part-time program faculty 
 

• number and utilization of faculty – provide faculty/student ratios in the classroom and/or 
laboratory; describe the ratio of full-time to part-time faculty; include a discussion of 
faculty development plans, but make sure this is linked to a justified (e.g., evidence-
based) projected increase in program enrollment; clearly indicate projected costs 
(requested budget) for additional faculty and/or staff in the PAR once justification is 
provided; describe as applicable strategies used to maintain consistency among course 
sections and/or adjunct meetings, training, etc. to address ratios of concern 
 

• ongoing professional development – survey how faculty maintain expertise in their 
discipline (e.g., conference participation or professional memberships) as well as other 
required professional areas (e.g., assessment, advisement) 
 

• contributions of faculty – list and discuss faculty contributions that have enhanced 
student recruitment and/or retention in the program, teaching, and the curriculum; also 
include community service related to service to public schools (e.g., participation in local 
high school initiatives) and/or active participation in professional conferences or 
discipline-specific scholarship 
 

• mentoring – describe how new faculty (full- and part-time) are mentored and how 
resources are allocated towards mentoring 
 
 

Faculty/departmental committees who are assigned to Standard 3 (the program has the 
resources necessary to accomplish its goals) should consider at a minimum all criteria listed 
below. 
 
• learning resources available to students – determine whether the various resources 

essential to student learning are adequate and fully accessible, which requires analysis 
rather than description

 

 (e.g., student and/or faculty satisfaction levels with the library 
holdings rather than the number of print resources available).  These resources may 
include any/all of those listed below.  Projected costs (requested budget) for additional 
desired resources should be clearly indicated in the PAR once justification is provided. 

o current, relevant library holdings 
 

o software that supports the learning goals/objectives of the program 
 

o computer and science laboratory facilities and equipment used (if applicable) 
 

o floor space needs 
 

o support personnel 
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• Existing mechanisms to ensure development and maintenance of the learning resources – 
describe protocol for keeping these resources up-to-date and adequate to support all 
students in the program 

 
 
Faculty/departmental committees who are assigned to Standard 4 (the program provides a 
teaching and learning environment conducive to student achievement) should consider at a 
minimum all criteria listed below. 
 
• The established process by which students who are admitted are able to succeed must be 

fully documented.  This requires the examination and analysis of at least the items listed 
below. 
 

o student ratings of perceived quality of instruction 
 

o satisfaction surveys completed by faculty, students, and staff (when applicable) 
 

o transferability of program to other institutions of higher education – include a 
descriptive list of current articulation agreements 

 

o student retention/attrition rates within the program – include a discussion or brief 
analysis of grade patterns or issues with courses with high failure or withdrawal 
rates.  NOTE

 

: This must be followed up with the creation of an action plan for 
student improvement in the areas of concern. 

o student success cohort tracking from pre-requisite to requisite courses 
 

o student-course placement procedures (if applicable) 
 

o access to student counseling services as necessary 
 

o description of how students who do not meet program objectives are re-tracked to 
other appropriate career options 

 

o employer satisfaction surveys (if applicable) 
 

o advisory board input into ongoing program development or adjustment (if 
applicable) 

 
A conclusion should be included in the PAR.  This conclusion should include the strengths 
of the program, identified areas of concern, and recommendations (e.g., action plans) where 
the items listed in each of these sections is written in order of priority.  It is especially 
important to include items that support or hinder achievement of program goals, objectives, 
and expected outcomes.  An additional required component of the conclusion is a vision or 
long-term plan (5+ years) for the future of the program.  In the program future plan, it is 
essential to provide evidence whenever possible to justify the plan, to include a projected 
estimated budget as necessary, and to clearly indicate actions that need to occur to realize the 
vision. 
 
Supporting documentation should be included in the appendices of the PAR. 
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THE PROGRAM ASSESSMENT TIMELINE 
 

~o~o~o~o~o~o~o~o~o~o~o~o~o~o~o~o~o~o~o~o~o~o~o~ 
 
 
 
The Dean of Liberal Arts and Sciences (Academic Affairs), the Dean of Workforce (Academic 
Affairs), and the Associate Dean of Research, Planning and Assessment (Office of Research, 
Planning, and Assessment – OPRA), in consultation with the Senior Vice President of Academic 
Affairs, develops the five-year program assessment schedule.  The Dean of Liberal Arts and 
Sciences and the Dean of Workforce then notifies each Division Chair of the program 
assessment schedule. 
 
 
The due date for each step of the program assessment process is as listed in the table below. 
 
 

Task to be Completed Due Date 
 

The program faculty members and Division Chair attend the annual 
SAAC-sponsored Program Assessment Workshop in February or 
March (as scheduled).  NOTE

 

: SAAC will assign a mentor to assist 
during the program assessment process as necessary. 

 

February or March of 
the year before the 
PAR is due 

 

The program faculty members and Division Chair plan for the 
program assessment – each component of the workload is assigned to 
specific faculty members or departmental committees; methods of 
assessment are determined; assessment instruments are identified 
and/or created; benchmarks are established as necessary; the process 
for data collection and analysis is determined.   
 

 

comprehensive plan 
completed by May 
15th of the year before 
the PAR is due 

 

The program faculty members conduct the program assessment, 
which is overseen by the Division Chair – data as per the criteria 
established for each Standard is collected and analyzed; mini-reports 
written by specific faculty members or departmental committees are 
reviewed and collated. 
 

 

data collection and 
analysis and mini-
reports are written by 
January 15th of the 
year the PAR is due 

 

The identified editor/program assessment leader writes up a first-draft 
of the PAR, which smoothly combines submitted mini-reports and 
includes all required sections. 

 

first draft by February 
15th of the year the 
PAR is due 
 

  

  



 

A Faculty Handbook on Program Assessment at ECC                                                                                        page 17 
 

  

Task to be Completed Due Date 
 

The identified editor/program assessment leader shares the first-draft 
PAR with colleagues and/or relevant administrators and submits 3 
copies of the document to the Chair of SAAC who assigns it to 3-
person peer review subcommittee.  (NOTE

 

: If a mentor was assigned 
by SAAC to assist in the program assessment process, this mentor 
will be a member of the 3-person PAR peer-review subcommittee.  
Also, no members of the PAR peer-review subcommittee can be from 
the Division which offers the program.) The SAAC PAR peer-review 
subcommittee provides a write-up report detailing their evaluation of 
the assessment of the program and the PAR.  The subcommittee also 
completes and provides a checklist rubric indicating any essential 
elements missing from the PAR.  All helpful feedback received is 
incorporated to produce the final-draft PAR. 

 

first-draft copies 
shared/submitted by 
February 15th 
 

feedback by May 15th 
of the year the PAR is 
due 

 

The editor/program assessment leader incorporates helpful feedback 
received from the SAAC peer-review subcommittee, colleagues 
and/or relevant administrators to produce the final draft of the PAR. 
 

 

final draft by October 
15th of the year the 
PAR is due 

 

The editor/program assessment leader submits 2 copies of the 
completed PAR to OPRA (1 copy for the Associate Dean and 1 for 
the external evaluator) and 4 copies of the completed PAR to 
Academic Affairs [1 copy for the Dean, 1 for the VP, 1 for the SAAC 
Chair, and 1 for the Faculty Assessment Center (FAC)]. 
 

 

October 15th of the 
year the PAR is due 

 

OPRA, in consultation with Academic Affairs and the Division Chair 
of the program to be assessed, identifies and hires an external 
evaluator.   
 

 

October 31st of the 
year the PAR is due 

 

The external evaluator reviews the PAR and conducts his/her site 
visit to meet with program faculty and students and see the facilities 
and resources. 
 

 

no later than 
December 5th of the 
year the PAR is due 

 

The external evaluator submits his/her report to OPRA. 
 

December 31st of the 
year the PAR is due 
 

 

The Division Chair, in consultation with the editor/program 
assessment leader, schedules an exit interview, also known as a 
SHARE meeting.  The Division Chair and/or the editor/program 
assessment leader invites the external evaluator, all program faculty, 
the Chair of the Division in which the program is offered, various 
administrators (including but not limited to the appropriate Academic 
Affairs Dean and relevant IAC members), the SAAC Chair, and 
SAAC peer-review subcommittee members to attend this meeting. 

 

Exit interview/SHARE 
meeting held by 
January 31st of the 
year after the PAR is 
due 
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Task to be Completed Due Date 
 

The editor/program assessment leader – with input from program 
faculty members, the Division Chair, and the SAAC-appointed 
mentor – writes a comprehensive action plan that addresses any areas 
of weakness determined by the program assessment and incorporates 
the recommendations made in the PAR and the suggestions made by 
the external evaluator.  The action plan must include a timeline for 
the implementation of its various components and a brief 
reassessment schedule to determine the efficacy of the 
intervention(s).  NOTE

 

: Follow up to ensure that the action plan is 
implemented and reassessment occurs will be overseen by the 
Division Chair and/or the Dean of Liberal Arts and Sciences or the 
Dean of Workforce (Academic Affairs).   

 

January 31st to 
February 28th of the 
year after the PAR is 
due 

 

The editor/program assessment leader submits 4 copies of the action 
plan to Academic Affairs [1 copy for the Dean, 1 for the VP, 1 for the 
SAAC Chair, and 1 for the Faculty Assessment Center (FAC)]. 
 

 

February 28th of the 
year after the PAR is 
due 

 
 
NOTE

 

: The accomplishment of all recommendations made based on PAR findings and the 
implementation of subsequent action plans created to address identified areas of concern become 
the responsibility of administration.  Specifically, the Divisional Chairperson should prioritize 
these important items, incorporate them into their AY Divisional Objectives, and include them in 
their budgeting process.  Academic Affairs will provide support and advocacy as necessary to 
ensure plans critical to the improvement of the program are realized. 
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ESSENTIAL ELEMENTS TO INCLUDE IN THE PROGRAM ASSESSMENT REPORT 
 

** CHECKLIST RUBRIC ** 
 
 

completed by: ______________________ 
 

date: _______________ 
 
 
 

Essential Element Included in PAR 
 

table of contents  

page numbers  

author page with names of authors and date of submission  
 

Introduction Section  

brief description of the program  
brief description of the national status of the discipline, including 

emerging issues and trends  

mission statement or philosophy of the program  

governance structure of the program  

program admissions requirements (if applicable)  

degree requirements and curriculum  

associated institutes and centers (if applicable)  

previous program assessment report recommendations and highlights  
 

Standard 1  

program goals  

program goal benchmarks  

methods to assess each program goal  

instruments to assess each program goal  

description of the data collection and analysis processes  
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Essential Element Included in PAR 

 

Standard 1 (continued)  

description of collected outcomes assessment data (findings)  

analysis of collected outcomes assessment data  
 

description of close-the-loop feedback procedure that includes 
creating and implementing action plans and reassessment to 
determine the efficacy of the intervention 

 

 

 

Standard 2  

academic and professional qualifications of faculty  

number and utilization of faculty  

ongoing professional development  

contributions of faculty  

faculty mentoring protocol  
 

Standard 3  

learning resources available to students  

library holdings  

software  

laboratory facilities and equipment  

floor space needs  

support personnel  
 

mechanisms to ensure development and maintenance of learning 
resources 

 

 

 

Standard 4  

student ratings of perceived quality of instruction  
 

satisfaction surveys completed by faculty, students, and staff (when 
applicable) 

 

 

 
transferability of the program as a whole as well as courses in the 

program 
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Essential Element Included in PAR 

 

Standard 4 (continued)  
 

student retention/attrition rates within the program including a 
description and analysis of grade patterns or issues with courses 
with high failure or withdrawal rates 

 

 

 

student success cohort tracking from pre-requisite to requisite 
courses 

 

 

student counseling services  
 

description of how students who do not meet program objectives are 
re-tracked to other appropriate career options 

 

 

employer satisfaction surveys (if applicable)  
 

advisory board input into ongoing program development or 
adjustment (if applicable) 

 

 

 

Conclusion Section  

strengths of the program  

areas of concern  

recommendations (action plans)  

vision or long-term (5+ year) plan for the future of the program  
 

Appendices Section  

supporting documentation  
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SAAC PAR Peer-review Subcommittee Report 
 
 

Program Name & 
Curriculum Code 
Number: 

  SAAC-appointed 
Mentor: 

 

Division Chair: 
  SAAC PAR Peer-

review Subcommittee  
Members: 
(Note

 

: Subcommittee 
Chair is identified by 
boldface.) 

Scheduled AY of 
Evaluation: 

  

Date of Receipt of PAR 
by OPRA and 
Academic Affairs: 

  
Date of Receipt of 
PAR by SAAC Peer-
review Subcommittee: 

 

 
 
 
 
Strengths: 
 
 
 
 
 
 
 
 
 
 
 
General Comments: 
 
 
 
 
 
 
 
 
 
 
 
Introduction Section: 
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Standard 1: The program has implemented a thorough assessment plan that accomplishes 
all of the following: program goals, which are mapped to required courses in the program, 
are established; benchmarks (targets) are identified for each goal; assessment methods and 
instruments are identified or developed to collect outcomes data; collected data is analyzed 
and recommendations are made; action plans to address areas of concern identified by the 
study are developed and implemented; and post-intervention assessment is conducted to 
determine whether educational outcomes were improved. 
 
 
 
 
 
 
 
 
 
 

 
Standard 2: The program has the appropriate number of qualified faculty to accomplish its 
purposes and strengthen its educational effectiveness.  
 
 
 
 
 
 
 
 
 
 

 
Standard 3: The program uses the resources necessary to accomplish its goals. 
 
 
 
 
 
 
 
 
 
 

 
Standard 4: The program assures a teaching and learning environment conducive to 
student achievement. 
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Conclusion Section: 
 
 
 
 
 
 
 
 
 
 
 
Appendices Section (if applicable): 
 
 
 
 
 
 
 
 
 
 
 
Specific Recommendations: 
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